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.This pap^^ describes &asic skills in terms o£ three, 
stages of tb-e- writing process: drafting, editing, and pr^servati^il. 
During the drafting sta^e, thQ l^asics jsiic:^- those skills and Attitudes 
necessary to release the students* poifers of expression* It is basic 
tHat they learn how to start and i^aintain a flov of vords and, idea^s* 
how to use various' techniques to k^ep their minds occupied with a^ 
topic long enough to produce the quantity of draft necessary to irorlc 
oat tlieir ' private meanings, and hoy ~to make as€^ of their own^^ources, 
those inside their pwi! heads* * Students learn how , to g^iBnerctte 

comparisons- and analogies/ and must analyze- the language th^y use to 
talk ^bout a topic so that.- they can make their ideas about the topic 
orderly and clear. Students uiusit learn hdv to ^dlt so ;that^ their* 
thoughts , are in a c^ear,. organized, and cohprent/f orm. After stud^ents 
h^Ve learned to d^aft and edit, they should )t)ecome concerned with th& 
problems of preservation* bf making a^public text* In thi^ stage* 
correctness is basic, ^the techniques . of word-study are suggested, as, a 
method for -helping students develop these basic skills* (TS) 
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Before we can be sure what baslcS we need to 'get bacJc 

to,* we should recof^nlze that Lhe process of, wrltlhg moves 

) * ' ' ^ 

ttirou'gh a'nequence of stages^ To successful In thje total 

process, :;tudonts must master skills that differ markedly 



from one> stage to another* In ftlje first stage, called 
draftj-np; , the sjtudents H^mply put^ down fell p^ap^rj^^t he * be- 
ginnings of' their ld(^as.\^hey are Inyolved s^ply in Ex- 
pressing themselves, exploring wliat is inside' them, and-* 
getting it outside them — In^any form. It may cqm^ out Irt 
telegraphic n6t.es to themselves. * If may come put as little 
^sketches *and aiagrams or as dlsjoft^ted — even ' InQ'orrect ' — 
sentences,' At times it may come out as fairly^ lor^g pieces 
of fairly smooth and. unified prose.' :putVwhen they are 



drafting, .students are engaged Id act of expression 
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This paper describes basic skills in teris of th.re9 
st^ages of the writing process; drafting, editing, and preservation. 
Daring the drafting, stage, the basics are^tbose skills and attitudes 
necessary to release the fftadent.5* povers of expression. It is basic 
that they learn how to start^and maintain a flow of words and Ideas^ 
hov to 'Qse^tarioas techniques ^0 keep ^their iinds occupied vith a 
topic long enough to produce the quantity of draft fi^cessary to vork 
out their prifate leanings, and hov to iake use of their ovn sources, 
those inside their own heads. >5tUdents iust learn bO¥ to generate 
coiparisons and analogies, ano^ lust analyze the language th^y use to 
talk about a topic so that tiey cam iake their ideas about the topic 
orderly and clear. Students lust learn how to edit so that their 
thoughts are in a clear, organized, and coherent fori, ifter students 
hate learned to draft and edit, they should becoie concerned with the 
probleis of preservation, of iaking a public tert. Ip this stage, 
correc^tness is basic. The techniques of word-study -are suggested as a 
iethod for helping students develop these basic skills. (TS) 
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CI e we can s^^re ^'hat i>asic3 we need td-^et tack 
to,* we sr.c^ld rec:;^:rr■lze that: t:.e process of writing r.Gves 
t'.rc-Lgn a ^eirj^-nce cf stages. .o ze suc:;c'55ful in tr,e total" 
process, j^ic-nts r.^st naster ^Kills that ai f Ter markedly 
from one ^:age .to anotner, " In the first :;tage, called 
dr afttnf^ ^ z:\e .students sinply r^t down on paper the ce- 
>3lnnin5s of their ideas. They are involved simply in ex- 
pressing "v'.orS elves, exploring /i:^.at is. inside them, ^^nd 
getting It oatside tr.em--in any form. It nay come oat In 
telegraphic notes rt*o themselves* It may coine out as little 
sk^etches and diagra'^.s or as disjointed — even * incorrect * 
sentences. At times it may coir.e out as fairly' long pieces 
of 'fairl/ smooth and unified prose* But when they are" 
drafting, students are engaged in an act of -expression 
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that is private* In this stage they ire simply trying to 
, exej^qise their own voices,, trying to expj^esfe . themselves , M 
trying to get meanings and questions and feelings that are 
^Inside outside* 

r The s'econd stage of the writing process — called ^ditlj ig- 
takes what is done, in private'; and tegins to treat it as a 
social- thing — something to be conTiUnicat^d to another person 
When editing, students should be concerned with discovering 
whUt* they have^in fact said in their drafting! ^raft'Sjig is 
a kind of exploration; editing is a kind ot discovery* we 
tend to think t!hat first you discover something a-nd^hen ex- 
plore it, but that i^ Just fcadlcv:ards: First , ^ou explore a 
thing sufficiently to find out v;hat'it 'is not, and^ only then 
can you , discover what it is, ^Kh«n you draft,, you explore 
yout*' private noanings* When you edit, you discover which of 
those private meanings to communicate, which to ^make into 
social meanings* , • w - 

^ In the third stage of the -writing process, students 
make public, and more, or less permanent, the<neanings they, ^ 
have so far explored and discovered. In this — the ^stage ot 
preservaM^ — they prepare final public copies of thejr 
meanings* Not ^until- rtow should they b^ j^ade to worry much 
over matters of correctness, or else the Job of preserving 
meanings will take precedence^ over -exploring and discovering 
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the;n — which would seem to be wrong, basically* 

Exploring yoK^r private meanings, discovering your social 
meanlng*s, preserving your^ public meanings — these are the three 
stages of the writing process, each with a different set of ' 
required skills, and thus, a different set of basics to be " 
gotten back to^.. The .sklll^V basics, not only fliffer from 
\ \stage to stage, but those required of one stage a£;tuall^ tend 

. 'to eont'radlct those of the others* Too often — ^and ^oo early — 

: " ' ' . / \ * 

" we have spoken of basics In terms of correctness — correct 

^ \ ' \ \ ' ■ . 

spelling, punctuation, syntax > and usag*^ — ^ut what Is truly 

and lastingly basic for students depends onwhere they are 

V. within that sequence o£ stages* 

^ * During ^th^ first qr drafting ftageg the basics are' those 

skills land attitudes ^necessary to r^ease the students' powers 
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of expr^^slon: It Is t^aslc tHat they rles^^ how to start anfi 
maintain a flow of words and Ideas — noT^mat^ter how muddled; how 
fuzzy, how rough, how ragged ^hey might *at first be* ^t?- Is 
basic that they learn how to use various techniques to keep 
their minds occupied ■l;?rth a topde long enough to produice the 
quantity of draft necessary to ^work out their private meanings-; 
They must learn how to use outside source s-;-llke magazine? and 



books and lectures ^ feViojfdfop Sj^ tatting notes and putting thfem 
to use Is a very basic much lgm?ned,, ^drafting skill for stu 



dents* But It Js also t)aslc that t^hey be shown how to make 
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use of their own sources , -4;hose "Inslfle theTr own heads. '^'Tft 
Is basic that they learn how to generate com^jarlsons a^d ah-* 
alogles. It Is basic, too, that they learn flpw. tb atialyzd . 
the language they use to/ talk about a topic, so^^^ey can , 
make mope orderly and cleaf* the Ideas about the jfoplc that 
they already have In tj^eir minds* This kind of" analysis Is 
very important because the language students use to speak *ctnd^ 
write about a topic preserves all the dlstlrto.tlons and rela- 
tionships that they ^can see v^lthln It. Their ov:n language 
always cpntains more distinctions and more pQmplex relation- 
ship^ than they are immediately and consciously aware of. 

But fchey can make theiuaei^€ts^-m6re awaV^ of these relationships 

* J' * 

' and dlsttftctlons through certain kinds of itfor(|.Ts^&t1idy , like 
analyzing, the synonymy,, antonynjy , and polysemy In key terms 
In their earliest draft. 

Of the many kinds of word-study available,' we ni^ht cop- 
sld^r Just one; the -analysis of polysemy -as a wayfto^help 
"students start drafting on a dusty 61d topic llkQ^^^'love." 
The American Heritage Dictionary gives six different deflni- 
tlons of love that most students would already be familiar ' 



with.. Students can use these definitions toT^egln to order 
and clarify distinctions and connections they already have 
In fliind ; ' ^ ' 

, \ *^Hpw are these slx^lffer^nt ioves'the same?^ 
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* How are they different? Which ones are *iost 
appropriate to my discussion? Why them, and^ 
not the others? How can this one word mean 

'six diffeiJent things? . What are the connec- ■ ' ^ 

.tions among the six?- 'Which one se^ms most 
\ basic?*' * ■ ^ 

■ N 

^ \ ^ 

This kind of word-^tudy leads to a clearer, more orderly view 

of >;hat the word love means and how it can be used* And, 

asauming they 'remember to Jot down ideas as they think^'through 

the questions ^posed by the definitions, students who use such 

at technique will begin inunedi^tely to produce good dra^t * 

'}-^^ Once students have begun to master some drafting skiils^ 

the basics for them be^<?ome. the skills needed in -tihe second, 

or editing, stage* One basic of editing is to discover exactly 

what there i^ in those private explorations that should be made 

social. Students shOM^Wf be taught tp identify the recurrent 

topics in their draft ahd to condense and summarize; their im- 
< ■ , * 

portant themes* They must learn how to edit rough draft so- 

that the thought it embodies is given a^lear, organized, and , 

6oherent form* ^ Word-study that makes use of" the dictipnary, 

plus students' own intuitibn of their language, can be useful 

here agala, * f or much of the job of getting editorial control 

o^^r one *S" o\^n meanings involves getting control over recur* 
■* * ' - . ' ■ 

rent terms 'in one ' s draft : . ' r ' , 
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"Do any joV these terms seem to be synonyms, 
or near-synonym^? If so, do I hav^ one topic 
thg,t I 'in calling by. different names, 'or do*I I 

■ actua-lly have different\tpplcs? Does this term- 

\ I. * * 

used hei^e mean the same tlalng that It means over 
there, or am I shifting topics _3llghtljf while * 
^ keeping the same nan^? Do an^^of these key 
terms seem to be opjposites? 
This kind of word-study during the edltihg staige can help 
students get control of their language ^^helV them see the 
patterns that are there In thel,r draft, help tlrem see places 



where their th:j^kinfe/l& being muddled by false syri^s^^my and 
equivocation , r - * 

Not until students have mastered sojne of the basics^ 
drafting and editing;, should theyte faced with the problems 
of ^preservation, of making a"publlc text* Correctness is 
not *baslc during the drafting stage* Indeed, during the pri- 
"vate act of exp^ession, a concern for corree^ess can be a 
sterile, debilitating distraction. During the seT^nd,' or 
editing, stage correctness might le moderately Important, 
thoagh certainly not yet basic, Correctness Is^rf^lly basic 
orJly during the making of a permanei^t and public text^ And 
again, *'here In this final stage, the techniques of word-stuc^y 
can help students develop those skills that are now basic: 
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It can lead to a sensitivity -for the ■ Structure of words that 
can strengthen^ spelling skills* And word-study, especially 
work wdth etymologies, can teach students much about the 
connotative aura that surrounds words, which can help them 
control toijf and tjie' last-minute polishing of style* A.- 
"^So again, what i's basic for students depends on where 
they are' in the three stages of the writing' process * And, 
ii.*we^d ^^em," what " is most feasic for the teacher to teach' 
are those techniques wh:^ch, like word-sjiudy, cut acros^s the 
three stages and' help stucjents develop 'their skills^ as 
drafters,' as editors, and as makers of final copies* ^ 
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